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current,  or  more  effective. 

LTB  will  send  you  the  latest  enhancements  or  minor  upgrades  for  your  Learning  Facilitator’s 
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Introduction 


A survey  of  these  course  materials  will  confirm  that  this  learning  package  has  been  specially  designed 
for  many  kinds  of  teachers  working  in  a variety  of  situations. 

In  Which  Category  Do  You  Fit? 

□ Small  Schools  Teacher 

□ inexperienced 

□ experienced,  but  in  other  subject  areas 

□ experienced  in  teaching  Legal  Studies,  but  wanting  to  try  a different  approach 

□ Distance  Learning  Teacher 

□ travelling  to  schools  within  the  region 

□ using  facsimile  and  teleconferences  to  teach  students  within  the  region 

□ Large  Schools  Teacher 

□ inexperienced 

□ experienced  in  teaching  Legal  Studies,  but  wanting  to  try  a different  approach 
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Because  these  materials  have  been  created  by  experienced  classroom  teachers  and  distance  learning 
specialists,  they  have  many  advantages  for  students  and  teachers,  regardless  of  the  situation. 


c 


Advantages  for  Students  

Materials 

• incorporate  a strong  learner-centred 
philosophy 

• promote  such  qualities  in  the  learner  as 
autonomy,  independence,  and  flexibility 

• are  developed  through  media  that  suit  the 
needs  and  circumstances  of  the  learner 

• reflect  the  experiential  background  of 
Alberta  students 

• provide  opportunities  by  overcoming 
barriers  that  result  from  geographical 
location 

• promote  individualized  learning,  allowing 
learners  to  work  at  their  own  pace 


Advantages  for  Teachers  

Materials 

• allow  teachers  maximum  teaching  time  and 
minimize  preparation  time 

• include  different  routes  through  the 
materials  to  suit  different  learners 

• incorporate  a wide  range  of  teaching 
strategies,  in  particular  those  using 
independent  and  individual  learning 

• deliver  curriculum  designed  by  education 
specialists  that  reflects  the  Alberta 
Education  Program  of  Studies  with  an 
emphasis  on  Canadian  content 

• provide  learning  materials  that  are  upwardly 
compatible  with  advanced  educational 
technology 


Does  this  learning  package  sound  like  something  you  could  use? 


This  Learning  Facilitator’s  Manual  begins  with  an  overview  of  the  current  Career  and  Technology 
program.  This  summary  is  included  for  inexperienced  teachers  or  those  teachers  who  have  found 
themselves  teaching  Legal  Studies  when  their  training  is  in  other  subject  areas.  This  brief  description 
is  not  meant  to  replace  the  Alberta  Education  Guide  to  Standards  and  Implementation,  but  rather  to 
help  teachers  confirm  the  highlights  of  the  program. 


Other  parts  of  this  introduction  have  also  been  included  to  help  teachers  become  familiar  with  this 
learning  package  and  determine  how  they  might  want  to  use  it  in  their  classrooms. 


Beyond  the  introduction,  the  guide  itself  contains  answers, 
models,  explanations,  and  other  tips  generated  by  the  teachers 
who  authored  this  course. 

The  Student  Module  Booklets,  Assignment  Booklets,  and  LFMs 
are  the  products  of  experienced  classroom  teachers  and  distance 
learning  specialists.  It  is  the  hope  of  these  teachers  that  their 
experience  can  be  shared  with  those  who  want  to  take  advantage 
of  it. 
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Overview  of  Career  and  Technology  Studies 


Program  Philosophy 

Career  and  Technology  Studies  offers  all  students  important  learning  opportunities.  Regardless  of  the 
particular  area  of  study  chosen,  students  in  CTS  will 

• develop  skills  that  they  can  apply  in  their  daily  lives  now  and  in  the  future 

• refine  career-planning  skills 

• develop  technology-related  skills 

• enhance  employability  skills 

• apply  and  reinforce  learnings  developed  in  other  subject  areas 

In  CTS,  students  build  skills  they  can  apply  in  their  everyday  lives.  For  example,  in  the  CTS  program, 
particularly  at  the  introductory  levels,  students  have  the  opportunity  to  improve  their  ability  to  make 
sound  consumer  decisions  and  to  appreciate  environmental  and  safety  precautions. 

The  integration  of  careers  throughout  the  CTS  program  helps  students  make  effective  career  decisions 
and  target  their  efforts.  Students  in  CTS  will  have  the  opportunity  to  broaden  their  knowledge  about 
careers,  occupations,  and  job  opportunities  and  the  training  requirements  involved.  As  well,  they  will 
recognize  the  need  for  life-long  learning. 

Students  in  CTS  will  have  the  opportunity  to  use  and  apply  technology  and  systems  effectively  and 
efficiently,  which  involves 

• a decision  regarding  which  processes  and  procedures  best  suit  the  task  at  hand 

• the  appropriate  selection  and  skilled  use  of  the  tools  or  resources  that  are  available 

• an  assessment  and  management  of  the  impact  that  the  use  of  the  technology  may  have  on 
themselves,  on  others,  and  on  the  environment 

Overview  of  the  Legal  Studies  Strand 

Strand  Rationale 

The  law  is  fundamental  to  society.  Its  many  functions  include  the  settlement  of  disputes,  the 
regulation  of  private  arrangements,  and  the  provision  of  guidelines  for  conduct  in  the  community. 

Legal  Studies  presents  students  with  basic  and  practical  information  about  the  law.  The  primary  goal 
is  to  develop  in  students  the  knowledge,  skills,  and  attitudes  required  to  respond  appropriately  to  the 
impact  of  law  on  their  daily  lives.  A secondary  goal  is  to  equip  students  with  the  capabilities  and 
confidence  required  to  participate  in  the  evolution  of  our  laws. 

A third  goal  is  to  create  an  awareness  of  the  many  law-related  occupational  opportunities  that  are 
available. 
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Within  the  philosophy  of  Career  and  Technology  Studies  (CTS),  students  in  Legal  Studies  will 

• develop  skills  in  decision  making,  problem  solving,  communication,  and  critical  thinking 

• develop  knowledge,  skills,  and  attitudes  about  the  law 

• identify  the  rights  granted  and  the  responsibilities  imposed  by  the  law 

• engage  in  the  critical  analysis  of  legal  issues 

• develop  an  appreciation  of  the  individual’s  ability  to  influence  the  law 

• demonstrate  a tolerance  for  opinions  held  by  others 

• demonstrate  the  ability  to  work  cooperatively  with  others 

• develop  the  ability  to  recognize,  avoid,  and  resolve  problems  with  legal  implications 

• develop  an  awareness  of  legal  issues  in  other  curricular  areas 

• investigate  career  options  related  to  the  law 

Strand  Organization 
Themes 

Modules  in  Legal  Studies  have  been  grouped  into  two  theme  areas:  personal  context  and  societal 
context.  In  the  personal  context  are  the  two  introductory  modules,  You  and  the  Law  1 and  You  and 
the  Law  2.  The  other  modules  have  been  placed  in  the  societal  theme  since  they  build  on  the 
competencies  developed  at  the  introductory  level.  These  more  complex  areas  of  the  law  are  not 
necessarily  going  to  affect  every  individual,  but  they  do  have  an  impact  on  the  society  in  which  we  all 
live. 

Concepts 

The  module  learner  expectations  describe  the  competencies  that  students  are  expected  to  develop.  The 
concepts  were  chosen  based  upon  what  the  student  is  required  to  learn  in  order  to  meet  the  exit-level 
competencies.  The  sequence  in  which  the  learning  should  take  place  in  order  to  achieve  the 
assessment  criteria  and  conditions  provide  the  basis  for  the  sequence  of  the  concepts  for  each  module. 

Levels 

Introductory-level  modules  are  developed  for  students  who  have  no  previous  experience  in  Legal 
Studies  and  are  designed  to  help  students  build  daily  living  skills.  At  the  introductory  level  in  Legal 
Studies  the  students  will,  where  relevant,  “examine  the  foundations  for  these  laws,”  “investigate 
laws...  “explore  laws...  .” 

Intermediate- level  modules  help  students  build  on  the  competencies  developed  at  the  introductory 
level  and  focus  on  developing  more  complex  competencies;  e.g.,  “analyse  case  studies,”  and  “propose 
possible  solutions.”  Teachers  should  expect  students  to  assume  more  responsibility  for  their  learning. 
The  intermediate  modules  give  a broader  perspective,  helping  students  recognize  the  wide  range  of 
related  career  opportunities  available  within  the  strand. 

At  the  advanced  level,  students  are  expected  to  take  personal  responsibility  for  their  learning,  to  work 
cooperatively  in  groups  when  appropriate,  and  to  require  less  direct  instruction  from  their  teacher.  At 
the  advanced  level,  the  students  are  more  involved  in  research  and  decision  making  which  require 
higher-level  thinking  skills. 
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The  Legal  Studies  Strand 


LGS1QI0 
You  and  the  Law  1: 
As  a Consumer  and 
as  a Family  Member 





* **».<■*  4A  t n 


— — — 

1 /SC 


LGS2020 


" ; 








— 


"*■■■■■ ■■■ 


— 


. 


Recommended  sequence 


Legal  Studies  3040 


5 


Learning  Facilitator’s  Manual 


Module  Descriptions 


LGS  1010:  You  and  the  Law  1:  As  a Consumer  and  as  a Family  Member 

Through  the  use  of  realistic  scenarios  and  cases,  students  become  aware  of  the  laws  that  affect  the 
consumer  and  the  laws  that  affect  members  of  a family. 

LGS  1020:  You  and  the  Law  2:  In  Society  and  in  the  Workplace 

Students  explore  laws  that  affect  people  in  the  workplace  and  elements  of  criminal  and  civil  laws 
about  which  the  average  citizen  should  be  informed. 

LGS  2010:  Family  Law 

Students  examine  a broad  range  of  legal  issues  related  to  personal  relationships. 

LGS  2020:  Labour  Law 

Students  explore  contracts  of  employment,  unions  and  collective  bargaining,  unemployment 
insurance,  workers’  compensation,  and  women  in  the  workplace.  Challenging  issues  and  law-related 
careers  are  also  considered. 

LGS  2030:  Environmental  Law 

Students  examine  laws  related  to  the  environment  and  how  new  environmental  information  affects  the 
law.  Through  the  use  of  cases,  students  examine  the  role  of  groups  and  individuals  in  bringing  about 
changes  in  environmental  law  as  well  as  challenging  issues  and  law-related  careers. 

LGS  2050:  Law  and  the  Traveller 

Students  focus  on  the  issues  and  legal  considerations  that  may  arise  when  individuals  travel. 

LGS  3010:  Consumer  and  Property  Law 

Students  examine  laws  related  to  renting  personal  and  real  property,  purchasing  a home,  making 
investments,  and  building  or  renovating  a home.  Methods  of  protecting  the  consumer,  as  well  as 
challenging  issues  and  law-related  careers,  are  also  discussed. 

LGS  3020:  Conflict  Resolution 

Students  have  the  opportunity  to  demonstrate  and  apply  the  methods  (negotiation,  mediation, 
arbitration,  and  adjudication)  used  to  resolve  conflicts.  As  well,  they  examine  career  opportunities 
and  challenging  issues. 
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LGS  3040:  Negligence 


Students  use  cases  and  scenarios  to  explore  the  legal  meaning  of  negligence  and  the  basic 
requirements  of  taking  legal  action. 

LGS  3050:  Laws  Affecting  Small  Business 

This  module  provides  information  about  the  laws  related  to  starting  a business,  running  a business, 
and  ending  a business.  There  is  opportunity  to  explore  challenging  issues  that  affect  small  business 
and  law-related  careers. 

LGS  3060:  Controversy  and  Change 

Students  explore  how  issues  evoke  responses  that  may  bring  about  changes  in  the  law.  They  also 
focus  on  a wide  variety  of  strategies  that  may  be  used. 

LGS  3070:  Landmark  Decisions 

Students  have  the  opportunity  to  analyse,  in  detail,  “landmark  decisions”  and  their  subsequent 
influence  on  our  political,  social,  and  economic  environment. 

LGS  3080:  Criminal  Law 

The  criminal-justice  system,  including  the  criminal  process  and  the  roles  and  responsibilities  of  the 
participants,  is  examined  fully.  Students  have  the  opportunity  to  explore  challenging  issues  and  law- 
related  careers. 


Legal  Studies  3040 


7 


Learning  Facilitator’s  Manual 


Planning  for  Instruction 


CTS  provides  increased  opportunity  for  junior  and  senior  high  schools  to  design  courses  based  on  the 
needs  and  interests  of  their  students  and  the  circumstances  within  the  school  and  community.  Some 
strands  may  be  appropriately  introduced  at  the  junior  high  school  level.  Other  strands  are  more 
appropriately  introduced  at  the  senior  high  school  level. 

Planning  for  CTS 

Defining  Courses 

Each  module  was  designed  for  approximately  seventeen  to  twenty-five  hours  of  instruction.  However, 
this  time  frame  is  only  a guideline  to  facilitate  planning.  The  CTS  curricula  are  competency  based, 
and  the  student  may  take  more  or  less  time  to  gain  the  designated  competencies  within  each  module. 

A course  will  usually  consist  of  modules  primarily  from  the  same  strand  but,  where  appropriate,  may 
include  modules  from  two  or  more  strands. 

Module  selection  and  sequencing  must  consider  the  module  parameters,  which  define 

• prerequisites  and  corequisites  (entry-level  competencies) 

• instructional  qualifications,  if  specialized 

• equipment  and  facility  requirements,  if  specialized 

Degree  of  Flexibility 

The  CTS  program,  while  designed  using  the  modular  structure  to  facilitate  flexible  timetabling  and 
instructional  delivery,  does  not  mandate  the  degree  of  flexibility  a school  or  teacher  will  offer.  The 
teacher  and  school  will  determine  the  degree  of  flexibility  available  to  the  student.  Within  the 
instructional  plan  established  by  the  school,  the  student  may 

• be  given  the  opportunity  to  progress  at  a rate  that  is  personally  challenging 

• have  increased  opportunity  to  select  modules  that  develop  competencies  he  or  she  finds  most 
relevant 

Basic  Competencies 

Career  and  Technology  strands  were  designed  to  stand  alone  or  to  be  integrated  with  other  strands  for 
a customized  course  of  studies  to  meet  student  needs. 

Two  sets  of  basic  competencies  follow.  The  first  set  is  the  Basic  Competencies  Reference  Guide 
from  the  CTS  Guide  to  Standards  and  Implementation.  This  guide  may  be  used  by  teachers  who  are 
in  contact  with  students  in  a classroom  situation. 

The  second  set,  Basic  Competencies  for  Distance  Learners,  is  a modification  for  distance  learning 
students  of  the  Basic  Competencies  Reference  Guide. 
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Basic  Competencies  Reference  Guide 


The  following  chart  outlines  basic  competencies  which  students  will  endeavour  to  develop  and  enhance  in  each  of  the  CTS  strands  and 
modules.  A student’s  basic  competencies  should  be  assessed  through  observations  involving  the  student,  teacher(s),  peers,  and  others  as 
they  complete  the  requirements  for  each  module.  In  general,  there  is  a progression  of  task  complexity  and  student  initiative  as  outlined  in 
the  Development  Framework*.  As  students  progress  through  Stages  1, 2, 3,  and  4 of  this  reference  guide,  they  build  on  the 
competencies  gained  in  earlier  stages.  Students  leaving  high  school  should  set  themselves  a goal  of  being  able  to  demonstrate  Stage  3 
performance. 

Suggested  strategies  for  classroom  use  include  the  following: 


• having  students  rate  themselves  and  each  other  • tracking  growth  in  various  CTS  strands 

• using  reflective  conversation  between  teacher  and  student  • highlighting  areas  on  which  to  focus 

• highlighting  areas  of  strength  • building  a student’s  portfolio 


Stage  1— - The  student:  Stage  2-  The  student: 

Stage  3—  The  student: 

Stage  4 — The  student: 

Managing  Learning 

m W W 

• comes  to  class  prepared  for  * ' 

learning 

• follows  basic  instructions  as  • follows  instructions  with  limited 

directed  direction 

• sets  goals  and  establishes  steps  to 

achieve  them  with  direction 

• acquires  specialized  knowledge,  • applies  specialized  knowledge, 

skills,  and  attitudes  skills,  and  attitudes  in  practical 

situations 

• identifies  criteria  for  evaluating  • identifies  and  applies  a range  of 

choices  and  making  decisions  effective  strategies  for  solving 

problems  and  making  decisions 

• uses  a variety  of  learning  • explores  and  uses  a variety  of 

strategies  learning  strategies  with  limited 

direction 

• 'W  W' 

• follows  detailed  instructions  on 
an  independent  basis 

• sets  clear  goals  and  establishes 
steps  to  achieve  them 

• transfers  and  applies  specialized 
knowledge,  skills,  and  attitudes 
in  a variety  of  situations 

• uses  a range  of  critical-thinking 
skills  to  evaluate  situations,  solve 
problems,  and  make  decisions 

• selects  and  uses  effective 
learning  strategies 

• co-operates  with  others  in  the 
effective  use  of  learning 
strategies 

. > ► 

• demonstrates  self-direction  in 
learning,  goal  setting,  and  goal 
achievement 

• transfers  and  applies  learning  in 
new  situations;  demonstrates 
commitment  to  life-long  learning 

• thinks  critically  and  acts  logically 
to  evaluate  situations,  solve 
problems  and  make  decisions 

• > -> 

• provides  leadership  in  the 
effective  use  of  learning 
strategies 

Managing  Resources 

• adheres  to  established  timelines;  • creates  and  adheres  to  timelines 

uses  time/schedules/planners  with  limited  direction;  uses  time/ 

effectively  schedules/planners  effectively 

• uses  information  (material  and  • accesses  and  uses  a range  of 

human  resources)  as  directed  relevant  information  (material 

and  human  resources)  with 
limited  direction 

• uses  technology  (facilities,  • uses  technology  (facilities, 

equipment,  supplies)  as  directed  equipment,  supplies)  as 

to  perform  a task  or  provide  a appropriate  to  perform  a task  or 

service  provide  a service  with  minimal 

assistance  and  supervision 

• maintains,  stores,  and/or  disposes  • maintains,  stores,  and/or  disposes 

of  equipment  and  materials  as  of  equipment  and  materials  with 

directed  limited  assistance 

• creates  and  adheres  to  detailed 
timelines  on  an  independent 
basis;  prioritizes  tasks;  uses  time/ 
schedules/planners  effectively 

• accesses  a range  of  information 
(material  and  human  resources) 
and  recognizes  when  additional 
resources  are  required 

• selects  and  uses  appropriate 
technology  (facilities,  equipment, 
supplies)  to  perform  a task  or 
provide  a service  on  an 
independent  basis 

• maintains,  stores,  and/or  disposes 
of  equipment  and  materials  on  an 
independent  basis 

• creates  and  adheres  to  detailed 
timelines;  uses  time/schedules/ 
planners  effectively,  prioritizing 
tasks  on  a consistent  basis 

• uses  a wide  range  of  information 
(material  and  human  resources)  in 
order  to  support  and  enhance  the 
basic  requirement 

• recognizes  the  monetary  and 
intrinsic  value  of  managing 
technology  (facilities,  equipment, 
supplies) 

• demonstrates  effective  techniques 
for  managing  facilities, 
equipment,  and  supplies 

Problem  Solving  and  Innovation 

• participates  in  problem  solving  as  • identifies  the  problem  and  selects 

a process  an  appropriate  problem-solving 

« learns  a range  of  problem-solving  approach,  responding 

skills  and  approaches  appropriately  to  specified  goals 

and  constraints 

• practises  problem-solving  skills  by  » applies  problem-solving  skills  to 

responding  appropriately  to  a a directed  or  a self-directed 

clearly  defined  problem,  specified  activity  by 

goals,  and  constraints  by  - generating  alternatives 

- generating  alternatives  - evaluating  alternatives 

- evaluating  alternatives  - selecting  appropriate 

| - selecting  appropriate  altemative(s) 

altemative(s)  - taking  action 

- taking  action 

• thinks  critically  and  acts  logically 
in  the  context  of  problem  solving 

• transfers  problem-solving  skills 
to  real-life  situations  by 
generating  new  possibilities 

• prepares  implementation  plans 

• recognizes  risks 

• identifies  and  resolves  problems 
efficiently  and  effectively 

• identifies  and  suggests  new  ideas 
to  get  the  job  done  creatively  by 

- combining  ideas  or 
information  in  new  ways 

- making  connections  between 
seemingly  unrelated  ideas 

- actively  seeking  out 
opportunities 
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Communicating  Effectively 

• uses  communication  skills;  e.g., 
reading,  writing,  illustrating, 
speaking 

• uses  language  in  appropriate 
context 

• listens  to  understand  and  learn 

• demonstrates  positive 
interpersonal  skills  in  selected 
contexts 

• communicates  thoughts, 
feelings,  and  ideas  to  justify  or 
challenge  a position  using 
written,  oral,  and  visual  means 

• uses  technical  language 
appropriately 

• listens  and  responds  to 
understand  and  learn 

• demonstrates  positive 
interpersonal  skills  in  many 
contexts 

• prepares  and  effectively  presents 
accurate,  concise,  written,  visual, 
and/or  oral  reports  providing 
reasoned  argument 

• encourages,  persuades, 
convinces,  or  otherwise 
motivates  individuals 

• listens  and  responds  to 
understand,  learn,  and  teach 

• demonstrates  positive 
interpersonal  skills  in  most 
contexts 

• negotiates  effectively  by  working 
towards  an  agreement  that  may 
involve  exchanging  specific 
resources  or  resolving  divergent 
interests 

• negotiates  and  works  towards  a 
consensus 

• listens  and  responds  to 
understand,  learn,  teach,  and 
evaluate 

• promotes  positive  interpersonal 
skills  among  others 

Working  with  Others 

• fulfills  responsibility  in  a group 
project 

• works  collaboratively  in 
structured  situations  with  peer 

i members 

• acknowledges  the  opinions  and 
contributions  of  others  in  the 
group 

• > ► 

• co-operates  to  achieve  group 
results 

• maintains  a balance  between 
speaking,  listening,  and 
responding  in  group  discussion 

• respects  the  feelings  and  views  of 
others 

• seeks  a team  approach  as 
appropriate  based  on  group  needs 
and  benefits;  e.g.,  idea  potential, 
variety  of  strengths,  sharing  of 
work  load 

• works  in  a team  or  group: 

- encourages  and  supports  team 
members 

- helps  others  in  a positive 
manner 

- provides  leadership/ 
followership  as  required 

- negotiates  and  works  toward 
consensus  as  required 

• leads,  where  appropriate, 

mobilizing  the  group  for  high  ; 

performance 

• understands  and  works  within  the 

context  of  the  group  : 

• prepares,  validates,  and 
implements  plans  that  reveal  new 
possibilities 

Demonstrating  Responsibility 

Attendance 

• demonstrates  responsibility  in 
attendance,  punctuality,  and  task 
completion 

Safety 

• follows  personal  and 
environmental  health-and-safety 
procedures 

• identifies  immediate  hazards  and 
their  impact  on  self,  others,  and 
the  environment 

• follows  appropriate/emergency 
response  procedures 

Ethics 

• makes  personal  judgements 
about  whether  a certain 
behaviour/action  is  right  or 
wrong 

• W w 

• P P 

• recognizes  and  follows  personal 
and  environmental  health-and- 
safety  procedures 

• identifies  immediate  and 
potential  hazards  and  their 
impact  on  self,  others,  and  the 
environment 

• P P' 

• establishes  and  follows  personal 
and  environmental  health-and- 
safety  procedures 

• p p 

• transfers  and  applies  personal 
and  environmental  health-and- 
safety  procedures  to  a variety  of 
environments  and  situations 

• w w 

* P P' 

* P P 

* P P 

• assesses  how  personal 
judgements  affect  other  peer 
members  and/or  family;  e.g., 
home  and  school 

* P P 

• assesses  the  implications  of 
personal/group  actions  within  the 
broader  community;  e.g., 
workplace 

• demonstrates  accountability  for 
actions  taken  to  address 
immediate  and  potential  hazards 

• analyses  the  implications  of 
personal/group  actions  within  the 
global  context 

• states  and  defends  a personal 
code  of  ethics  as  required 

• Developmental  Framework 

• Simple  task 

• Structured  environment 

• Directed  learning 

• Task  with  limited  variable 

• Less-structured  environment 

• Limited  direction 

• Task  with  multiple  variables 

• Flexible  environment 

• Self-directed  learning, 
seeking  assistance  as  required 

• Complex  task 

• Open  environment 

• Self-directed/self-motivated 
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Basic  Competencies  for  Distance  Learners 


Eight  basic  competencies,  identified  by  the  following  icons,  are  developed  in  each  strand,  though  they 
may  not  necessarily  appear  in  each  module. 


Careers 


Careers:  identify  appropriate  career  linkages  within  the  strand  being  studied 


Communication:  effectively  present  concise  written,  visual,  and  oral 
communications 


Ethics:  make  judgements  about  whether  behaviour  is  right  or  wrong  on 
personal,  community,  and  global  levels 


Innovation:  recognize  opportunities/problems  and  identify  and  suggest  new  ideas 


Safety:  assess  potential  risks,  and  follow  personal  and  environmental  safety 
procedures 


Task  Management:  demonstrate  an  ability  to  locate  and  use  resources  and  to  use 
time  effectively 


Teamwork:  work  towards  goals  co-operatively,  collaboratively,  or 
independently,  and  acknowledge  the  opinions  of  others 


Technology:  effectively  use  technology  when  required 


These  icons  will  indicate  to  students  and  facilitators  that  a basic  competency  has  been  identified  in  the 
activity  offered  to  the  students. 
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Structure  of  the  Learning  Package 


Basic  Design 

This  learning  package  involves  many  other  components  in  addition  to  this  Learning  Facilitator’s 
Manual.  This  module  includes  at  least  two  print  components:  a Student  Module  Booklet  and  an 
Assignment  Booklet. 

Student  Module  Booklet 


Contents 

Overview 

Assessment 

Section  1 
Activity  1 
Activity  2 
etc. 

Section  2 
Activity  1 
Activity  2 
etc. 

Module 

Summary 

Appendix 


The  Student  Module  Booklet  contains  guided  activities  that  instruct  students  in  a 
relevant,  realistic  setting.  Within  the  framework  of  Career  and  Technology  Studies, 
one  module  equals  one  credit. 

This  booklet  has  been  specially  designed  to  promote  such  qualities  in  the  learner  as 
autonomy,  independence,  and  flexibility.  The  writer  has  incorporated  such  teaching 
strategies  as  working  from  the  concrete  to  the  abstract,  linking  the  old  to  the  new, 
getting  students  actively  involved,  and  using  advance,  intermediate,  and  post 
organizers.  Many  other  techniques  are  used  to  cater  to  individual  learning  styles 
and  preferences.  The  booklet  has  been  designed  to  include  a variety  of  pathways 
and  options  because  it  is  intended  for  a broad  range  of  use  within  and  beyond 
Alberta. 

The  structure  of  the  Student  Module  Booklet  follows  a systematic  design.  The 
booklet  begins  with  a detailed  table  of  contents  that  shows  the  students  all  of  the 
main  steps;  this  page  acts  as  an  organizer  for  students.  The  Module  Overview 
introduces  the  module  topic  or  theme  and  includes  a graphic  representation  to  help 
visual  learners  and  poor  readers.  This  introduction  also  includes  an  assessment 
statement,  so  students  are  informed  of  the  weightings  of  each  assignment. 

The  body  of  the  Student  Module  Booklet  is  made  up  of  two  or  more  closely  related 
sections.  Each  section  contains  student  activities  that  develop  skills  and  knowledge 
centred  around  a theme.  The  activities  may  include  print,  audio,  video,  computer, 
or  Internet  involvement.  Computer  and  Internet  activities  are  optional.  At  times,  the 
student  and  the  learning  facilitator  are  allowed  to  choose  the  activity  that  best  suits 
the  student’s  needs  and  interests.  Each  section  also  includes  other  activities  such  as 
the  Extra  Help  and  Enrichment  as  optional  pathways.  This  flexibility  caters  to  each 
student’s  personal  situation. 

Following  the  last  section  is  a modular  summary  that  focuses  on  the  skills  and 
strategies  that  the  student  has  learned.  The  Student  Module  Booklet  ends  with  an 
Appendix  that  includes  a Glossary  and  Suggested  Answers  for  the  self-assessment 
work. 
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Assignment  Booklet 


Accompanying  each  Student  Module  Booklet  is  an  Assignment  Booklet.  The 
activities  in  the  Assignment  Booklets  can  be  used  for  both  formative  and  summative 
assessments.  Students  should  complete  these  assignments  when  they  have  thoroughly 
reviewed  the  other  module  materials.  You  may  decide  to  have  students  submit  their 
work  as  soon  as  they  have  completed  each  sectional  assignment  or  you  may  choose  to 
let  students  complete  all  the  sectional  assignments  within  the  module  before 
evaluating  their  work.  The  Assignment  Booklets  have  been  designed  for  both  in-classroom  use  and 
for  distance  learning.  If  the  Assignment  Booklets  are  not  being  mailed,  remove  the  green  outside 
mailing  covers  before  distributing  the  booklets  to  students. 


Media 


INTERNET 


VIDEOCASSETTE 


Internet  references  are  found  throughout  the  module;  exploring  those  references,  however,  is  optional 
for  students.  In  most  cases,  students  are  given  suggested  topics  that  they  may  explore  through  the 
Internet’s  search  engines.  In  rare  cases,  students  might  be  given  a specific  uniform  resource  locator 
(URL),  but  they  should  be  aware  that  these  addresses  are  subject  to  change. 


Updated  information  about  the  Learning  Technologies  Branch  and  this  module  and  others  can  be 
found  by  starting  at  the  Learning  Technologies  Branch’s  home  page  at  http://ednet.edc.gov.ab.ca/ltb 
or  by  going  straight  to  the  LTB  Courses  page  at  http://ednet.edc.gov.ab.ca/ltb/400/courses.html. 

Optional  videos  are  mentioned  at  various  points  in  the  module.  A list  of  the  optional  videos  is  included 
on  the  following  pages.  More  information  about  the  videos  appears  later  in  this  manual. 

Textbooks  and  Reference  Books 


The  textbook  for  this  module  is  All  About  Law,  fourth  edition,  by 
Gibson,  Murphy,  Jarman,  and  Grant,  published  by  Nelson  Canada 
(1996).  Note  that  a useful  Teacher’s  Resource  is  available  for  use 
with  this  text,  though  it  is  not  required  for  the  module.  Other  useful 
references  will  be  listed  later  in  this  Learning  Facilitator’s  Manual. 
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Materials,  Media,  and  Equipment 


c 


Mandatory  Components 


Equipment  (Hardware) 

Media 

Materials 

• LFM  for  LGS  3040 

• one  Student  Module  Booklet 
and  one  Assignment  Booklet 
for  each  student 

• There  is  a Final  Test. 

Videocassettes  or  laser  videodiscs  used  in  the  course  may  be  available  from  the  Learning 
Resources  Distributing  Centre  or  ACCESS.  You  may  also  wish  to  call  your  regional  library 
service  for  more  information. 


Optional  Components 


Equipment  (Hardware) 

Media 

Materials 

• videocassette  player 

• computer 

• videotape  Small  Claims 
Court,  from  the  ACCESS 
Series  You  and  the  Law 

• Internet 
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Contacts 


Following  is  a list  of  organizations  that  may  provide  help  and/or  resources  for  the  learning  facilitator. 
For  a more  complete  list,  consult  the  Additional  Resources  section  of  the  Guide  to  Standards  and 
Implementation  for  Legal  Studies. 


• Legal  Resource  Centre 
Faculty  of  Extension 
University  of  Alberta 
11019  - 90  Avenue 
Edmonton,  Alberta 
T6G  1A6 

Tel:  (403)  492-5732 

• Alberta  Municipal  Affairs  - Housing  and 
Consumer  Affairs  Division 
Third  Floor  Capilano  Centre 
9945  - 50  Street 
Edmonton,  Alberta 
T6A  0L4 

Tel:  (403)  427-5782 

(This  is  an  excellent  source  of  all 
sorts  of  helpful  information.) 

(Inquire  about  pamphlets  on  consumer  and 
landlord/tenant  law.) 

• Student  Legal  Services  of  Edmonton 
11011  - 88  Avenue 
Edmonton,  Alberta 
T6G  0Z3 

Tel:  (403)  492-2226 

• Landlord  and  Tenant  Advisory  Services 
Main  Floor,  800  Macleod  Trail  S.E. 
P.O.  Box  2100,  Station  M 
Calgary,  Alberta 
T2P  2M5 

Tel:  (403)  268-4656 

(Ask  about  their  series  of  brochures 
A Guide  to  the  Law  Regarding. . . .) 

(As  its  name  suggests,  this  organization  supplies 
information  on  current  landlord/tenant  law  in 
Alberta.) 

• Calgary  Legal  Guidance 
100-615  Macleod  Trail  S.E. 
Calgary,  Alberta 
T2G  4T8 

Tel:  (403)  234-9266 

• The  Queen’s  Printer  Bookstore 
11510  Kings  way  Avenue 
Edmonton,  Alberta 
T5G  2Y5 

Tel:  (403)  427-4952 

(Ask  about  transcripts  of  their 
Dial  a-Law  series.) 

• John  Howard  Society  of  Alberta 
2nd  Floor,  10523-  100  Avenue 
Edmonton,  Alberta 
T5J  0A8 

Tel:  (403)  423-4878 

(This  is  a good  source  of  information  on 
the  criminal  justice  system,  the  trial 
process,  and  corrections.) 

(This  bookstore  sells  current  statutes  of  Alberta.) 
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Useful  Internet  Websites 


There  is  a wealth  of  legal  information  on  the  Internet,  and  more  is  appearing  all  the  time.  What 
follows  is  just  a sampling  of  some  websites  you  may  find  useful,  but  remember,  these  sites  can  come 
and  go  and  addresses  change.  You  and  your  students  may  discover  other  sites  you  find  more  useful. 
Please  note  that  these  sites  are  listed  in  no  particular  order. 

• Access  to  Justice  Network — http://www.acjnet.org/ 

• Supreme  Court  of  Canada — http://www.droit.umontreal.ca/doc/csc-scc/en/index.html 

• Legal  Education  Society  of  Alberta — http://www.law.ualberta.ca/lesa/ 

• Alan  Gahtan’s  Canadian  Legal  Resources — http://gahtan.com/lawlinks/ 

• Canadian  Legal  Resources  on  the  World  Wide  Web — http://www.mbnet.mb.ca/~psim/ 
can_law.html 

• Alberta  Statutes — http://www.ucalgary.ca: 80/~sanders/astat.htm 

• Virtual  Canadian  Law  Library — http://www.droit.umontreal.ca/doc/biblio/en/index.html 

• Canadian  Law  Resources  on  the  Internet — http://mindlink.net/drew_jackson/mdj.html 

• Osgoode  Hall  Law  School — http://www.yorku.ca/faculty/osgoode/uc.htm#TOC 

• Law  NOTES  Canadian  Legal  Resources — http://www.discribe.ca/murco/MurCol.html 

• Judith  Bowers’  Law  List — http://www.law.ubc.ca/links/bowers/bowers.html 

• The  Criminal  Code  of  Canada — http://insight.mcmaster.ca/org/efc/pages/law/cc/cc.html 

• LESA — Other  WWW  Sites  for  Lawyers — http://www.law.ualberta.ca/lesa/pages/other.htm 

• Department  of  Justice  of  Canada — http://canada.justice.gc.ca/index_en.html 

• QUICKLAW  Home  Page — http://www.qlsys.ca/quicklaw.html 

• Laws — http://canada.justice.gc.ca/Loireg/index_en.html 

• Law  Now — http://www.extension.ualberta.ca/lawnow/ 
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Using  This  Learning  Package  in  the  Classroom 


Conventional  Classroom 

Whether  your  classroom  has  desks  in  rows  or  tables  in  small  groups,  you  may  be  most  comfortable 
with  a learning  system  that  you  can  use  with  all  your  students  in  a paced  style.  In  other  words,  you 
may  want  a package  that  will  suit  all  of  your  students,  so  they  can  move  through  the  materials  as  one 
group  or  several  small  groups.  Because  these  materials  contain  different  routes  or  pathways  within 
each  module,  they  can  address  various  learning  styles  and  preferences.  The  materials  also  include 
many  choices  within  the  activities  to  cater  to  different  thinking  levels  and  ability  levels.  Because  of 
their  versatility  and  flexibility,  these  materials  can  easily  suit  a conventional  classroom. 

Open  Learning  Classroom 

Open  learning  is  the  concept  of  opening  up  opportunities  by  overcoming  barriers  of  time,  pace,  and 
place  by  giving  the  learners  a package  specially  designed  to  enable  them  to  learn  on  their  own  for  at 
least  some  of  the  time. 

Such  a concept  is  not  new.  Many  teachers  can  recite  attempts  to  establish  an  individualized  learning 
system  as  they  recognized  the  importance  of  trying  to  personalize  courseware  to  meet  each 
individual’s  needs.  But  these  past  efforts  often  failed  because  of  lack  of  time  and  lack  of  quality 
materials  that  conformed  to  Alberta  specifications. 

Owing  to  advanced  educational  technology  and  improved  Alberta-specific  learning  packages,  a 
student-centred  approach  is  now  possible.  Improved  technology  now  allows  us  to  provide  support  to 
learners  individually,  regardless  of  their  pace  or  location.  A teacher  cannot  be  in  twenty-eight  places 
at  one  time  offering  guidance.  Media  and  a well-designed  learning  package,  however,  can  satisfy 
individual  needs.  Technology  can  also  help  provide  an  effective  management  system  needed  to  track 
the  students  as  they  progress  independently  through  the  materials. 

The  key  to  a successful  open  learning  system  depends  on  three  vital  elements:  a learning  package 
specially  designed  to  enable  students  to  learn  effectively  on  their  own  for  at  least  some  of  the  time; 
various  kinds  of  learner  support;  and  a management  system  and  style  that  ensures  that  the  open 
learning  system  runs  smoothly. 


The  Key  to  a Successful  Open  Learning  System 


Teleconferenci 


Television 


Guided 

Instruction 


Learning 

Package 


Video 
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Learning  Package 

The  specially  designed  learning  package  needed  for  a successful  open  learning  system  has  been 
developed  for  you.  The  objectives  teach  current  Alberta  specifications  using  strategies  designed  for 
individualized  instruction.  As  the  learning  facilitator,  you  need  to  be  sure  to  have  all  of  the 
components  in  the  learning  package  available  to  students  as  needed. 

If  you  are  able  to  acquire  media  and  appropriate  hardware  to  meet  your  class  needs,  media  centres  can 
be  established. 


You  may  not  have  the  luxury  to  have  enough  hardware  to  set  up  a permanent  video  or  computer 
centre  in  your  classroom.  In  that  case,  students  should  be  encouraged  to  plan  ahead.  Perhaps  every 
three  to  five  days  they  should  preview  their  materials  and  project  when  they  would  need  a certain 
piece  of  media.  This  would  allow  you  to  group  students,  if  necessary,  or  reserve  media  as  required. 

CTS  Centre 

Since  many  of  the  strands  in  Career  and  Technology  Studies  overlap  and  complement  one  another, 
consideration  should  be  given  to  establishing  a CTS  Resource  Centre.  One  or  two  copies  of  each 
resource  could  be  established  in  this  central  area  for  the  use  of  all  CTS  students. 

Support 

Support  is  definitely  a key  element  for  successful  learning,  and  when  you’re  planning  an 
individualized,  non-paced  program,  you  need  to  carefully  plan  when  and  how  support  will  be  given. 

The  materials  contain  a form  of  consistent  support  by  providing  immediate  feedback  for  activities 
included  in  the  Student  Module  Booklet.  Students  have  solutions,  models,  explanations,  and  guides 
included  in  the  Appendix  of  every  booklet.  These  aids  are  included  so  students  can  receive  immediate 
feedback  to  clarify  and  reinforce  their  basic  understanding  before  they  move  on  to  higher  levels  of 
thinking. 
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As  the  learning  facilitator,  you  may  need  to  offer  more  support  and  personal  guidance  to  those 
students  having  difficulty.  The  activities  include  choices  and  pathways.  If  a student  is  struggling,  you 
may  need  to  encourage  that  student  to  work  on  all  of  the  choices  rather  than  on  only  one.  This  would 
provide  additional  instruction  and  practice  in  a variety  of  ways. 

You  may  also  have  to  reinforce  the  need  for  students  to  do  the  sectional  activities  carefully  and 
thoroughly  before  attempting  the  assignments  in  the  Assignment  Booklet. 

Another  form  of  support  is  routine  contact  with  each  individual.  This  contact  might  be  achieved  with 
a biweekly  conference  scheduled  by  you;  or,  as  students  reach  a certain  point  (e.g.,  after  each  section 
is  completed),  they  may  be  directed  to  come  to  the  conference  area. 

Special  counselling  may  be  needed  to  help  students  through  difficult  stages.  Praise  and 
encouragement  are  important  motivators,  particularly  for  those  students  who  are  not  used  to  working 
independently. 

Direct  teaching  may  be  needed  and  scheduled  at  certain  points  in  the  program.  This  teaching  might 
involve  small  groups  or  a large  group.  It  might  be  used  to  take  advantage  of  something  timely 
(e.g.,  current  legal  cases;  international  events  or  situations,  such  as  terrorist  activity,  that  affect  the 
tourism  industry),  something  prescheduled  like  the  demonstration  of  a process,  or  something 
involving  students  in  a hands-on,  practical  experience. 

Support  at  a distance  might  include  tutoring  by  phone,  teleconferencing,  faxing,  or  planned  visits. 
These  contacts  are  the  lifeline  between  learners  and  distance  education  teachers,  so  a warm  dialogue 
is  essential. 

Management 

Good  management  of  an  open  learning  system  is  essential  to  the  success  of  the  program.  Leadership 
and  promotion  of  the  system  are  essential.  The  following  areas  also  need  action  to  ensure  that  the 
system  runs  smoothly: 

• Scheduling,  Distributing,  and  Managing  Resources — As  discussed  earlier,  in  order  to  do  these 
tasks  efficiently  you  may  need  to  develop  media  centres  or  a system  for  students  to  reserve  the 
necessary  resources. 

• Scheduling  Students — Students  and  teachers  should  work  together  i 
establish  goals,  module  completion  timelines,  and  daily  timelines. 

Although  students  may  want  to  study  for  long  periods  of  time  (e.g., 
all  morning),  learning  facilitators  should  discourage  this  practice. 

Concentration,  retention,  and  motivation  are  improved  by  taking 
scheduled  breaks. 

• Monitoring  Student  Progress — You  will  need  to  record  the  date 
that  each  student  completes  each  section  and  the  Final  Test.  Your 
data  might  also  include  the  projected  date  of  completion  if  you  are 
using  a student- contract  approach. 
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Sample  of  a Student  Progress  Chart 
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The  student  could  keep  a personal  log  as  well.  Such  tracking  of  data  could  be  stored  easily  on  a 
computer. 

Recording  Student  Assessments — You  will  need  to  record  the  marks  awarded  to  each  student 
for  work  completed  in  the  module  Assignment  Booklet.  The  mark  from  this  Assignment 
Booklet  will  contribute  to  a portion  of  the  student’s  final  mark.  Other  criteria  may  also  be 
added  (a  special  project,  effort,  attitude,  etc.).  Whatever  the  criteria,  they  should  be  made  clear 
to  all  students  at  the  beginning. 


Sample  of  a Student  Assessment  Chart 
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Letter  grading  could  easily  be  substituted. 

Recording  Effectiveness  of  System — Keep  ongoing  records  of  how  the  system  is  working.  This 
data  will  help  you  in  future  planning. 


Sample  of  a System  Assessment  Chart 
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The  Role  of  the  Teacher  in  an  Open  Learning  Classroom 

The  teachers  in  a conventional  classroom  spend  a great  deal  of  time  talking  to  large  groups  of 
learners.  The  situation  in  open  learning  requires  a different  emphasis.  Teachers  will  probably  meet 
learners  individually  or  in  very  small  groups. 

With  this  approach,  it  is  necessary  to  move  beyond  the  idea  of  a passive  learner  depending  largely  on 
a continually  supportive  teacher.  The  teacher  must  aim  to  build  the  student’s  confidence,  to  stimulate 
the  learner  into  self-reliance,  and  to  guide  the  learner  to  take  advantage  of  routes  that  are  most 
meaningful  and  applicable  to  the  learner. 

These  materials  are  student  centred,  not  teacher  centred.  The  teacher  needs  to  facilitate  learning  by 
providing  general  support  to  the  learner. 

Assessing  Student  Achievement  in  CTS 

The  CTS  assessment  standards  assess  two  basic  forms  of  competency: 

• What  a student  can  do 

- make  a product  (e.g.,  wood  bowl,  report,  garment) 

- demonstrate  a process 

• strand-related  competencies  (e.g.,  keyboarding,  hair  cutting,  sewing  techniques,  lab 
procedures) 

• basic  competencies  (e.g.,  resource  use,  safety  procedures,  teamwork) 

• What  a student  knows 

- knowledge  base  needed  to  demonstrate  a competency  (link  theory  and  practice) 

CTS  Defines  Summative  Assessment  Standards 

The  assessment  standards  and  tools  defined  for  the  CTS  modules  focus  on  the  final  (or  summative) 
assessment  of  student  achievement. 

Assessment  throughout  the  learning  period  (or  formative  assessment)  will  continue  to  assess  how 
students  are  progressing.  Teachers  direct  and  respond  to  students’  efforts  to  learn— setting  and 
marking  tasks  and  assignments,  indicating  where  improvement  is  needed,  sending  out  interim  reports, 
congratulating  excellence,  and  so  on. 

Teachers  will  decide  which  instructional  and  assessment  strategies  to  apply  during  the  formative 
learning  period.  As  formative  and  summative  assessment  are  closely  linked,  some  teachers  may  wish 
to  modify  the  assessment  tools  included  in  the  CTS  Guide  to  Standards  and  Implementation  to  use 
during  the  instructional  process.  Teachers  may  also  develop  their  own  summative  assessment  tools  as 
long  as  the  standards  are  consistent  with  the  minimum  expectations  outlined  by  Alberta  Education. 
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Grading  and  Reporting  Student  Achievement 


When  a student  can  demonstrate  ALL  of  the  exit-level  competencies  defined  for  the  module  (Module 
Learner  Expectations),  the  teacher  will  designate  the  module  as  “successfully  completed.”  The 
teacher  will  then  use  accepted  grading  practices  to  determine  the  percentage  grade  to  be  given  for  the 
module — a mark  not  less  than  50  percent. 

The  time  frame  a teacher  allows  a student  to  develop  the  exit-level  competency  is  a local  decision. 
Note:  The  Senior  High  School  Handbook  specifies  that  students  must  have  access  to  25  hours  of 
instruction  for  each  credit.  Students  may,  however,  attain  the  required  competencies  in  less  time  and 
may  proceed  to  other  modules. 

Teachers  are  encouraged  to  consult  their  colleagues  to  ensure  grading  practices  are  as  consistent  as 
possible. 

High  school  teachers  may  wish  to  refer  to  “Directions  for  Reporting  Student  Achievement  in  CTS” 
for  information  on  how  to  use  the  CTS  course  codes  to  report  credits  students  have  earned  to  Alberta 
Education.  For  further  information  refer  to  the  CTS  Guide  to  Standards  and  Implementation. 

Self-Assessment 

Self-assessment  helps  students  recognize  their  own  strengths  and  weaknesses.  Through  activities  that 
require  self-assessment,  students  also  gain  immediate  feedback  and  clarification  at  early  stages  in  the 
learning  process.  Teachers  need  to  promote  a responsible  attitude  towards  these  self-assessment 
activities.  Becoming  effective  self-assessors  is  a crucial  part  of  becoming  autonomous  learners.  By 
instructing,  motivating,  providing  positive  reinforcement,  and  systematically  supervising,  learning 
facilitators  will  help  students  develop  a positive  attitude  towards  their  own  progress. 

For  variation,  students  may  be  paired  and  peer-assessing  may  become  part  of  the  system.  The  teacher 
may  decide  to  have  the  student  self-assess  some  of  the  activities,  to  have  a peer  assess  other  activities, 
and  to  become  directly  involved  in  assessing  the  remainder  of  the  activities. 

When  the  modular  activities  have  been  assessed,  students  should  be  directed  to  make  corrections. 

This  task  should  be  made  clear  to  students  right  from  the  beginning.  It  is  important  to  establish  the 
correct  association  between  the  question  and  the  response  to  clarify  understanding,  aid  retention,  and 
be  of  use  for  study  purposes. 

Many  of  the  activities  include  choices  for  students.  If  students  are  having  difficulty,  more  practice 
may  be  warranted,  and  students  may  need  to  be  encouraged  to  select  more  of  the  choices. 

Each  section  within  a Student  Module  Booklet  includes  additional  types  of  activities  called  Extra 
Help  and  Enrichment.  Students  are  expected  to  be  involved  in  the  decision  as  to  which  pathway  best 
suits  their  needs.  They  may  decide  to  do  both. 
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Self-assessment  techniques  can  also  be  introduced  at  the  individual  conferences.  Such  questions  as 
the  following  might  be  included: 

• What  steps  are  you  taking  to  improve  your  understanding  of  this  topic? 

• What  method  of  study  do  you  use  most? 

• How  do  you  organize  the  material  to  help  you  remember  it? 

• What  steps  do  you  follow  when  you  complete  an  assignment? 

• What  could  you  do  to  become  an  even  better  reader? 

• Do  you  have  trouble  following  directions? 

• Did  you  enjoy  this  module? 

A chart  or  checklist  could  be  used  for  recording  responses. 

Assignments 

This  module  contains  a separate  booklet  called  the  Assignment  Booklet.  This  booklet  is  an  informal 
evaluation  tool  for  assessing  the  knowledge  or  skills  that  the  student  has  gained  from  the  module.  The 
student’s  mark  for  the  module  may  be  based  solely  on  the  outcome  of  learning  evident  in  the 
Assignment  Booklet;  however,  you  may  decide  to  establish  a value  for  other  variables,  such  as 
attitude  or  effort.  You  may  also  decide  to  use  a final  test  or  final  project  to  make  up  part  of  the 
final  mark.  It  is  important  that  you  establish  at  the  beginning  of  the  module  those  outcomes  that  will 
be  assessed,  and  ensure  that  all  students  clearly  understand  what  is  expected. 

Formal  Assessment 

This  LFM  includes  a formal  Final  Test  that  can  be  photocopied  for  each  member  of  the  class.  The 
test,  closely  linked  to  the  learning  outcomes  stated  in  the  Student  Module  Booklet,  gives  the  teacher 
precise  information  concerning  what  each  student  can  or  cannot  do.  Answers,  explanations,  and 
marking  guides  are  also  included.  The  values  of  the  Final  Test  and  module  are  the  decision  of  the 
classroom  teacher. 

Assessment  Tools 

A variety  of  assessment  tools  have  been  developed  for  each  strand  of  the  CTS  program.  For  more 
particulars,  refer  to  the  Guide  to  Standards  and  Implementation,  available  on  the  Internet  at  http:// 
ednet.edc.gov.ab.ca/cts/cts_curricdocs.html.  The  following  are  examples  of  the  many  assessment 
tools  that  have  been  developed. 
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Assessment  Framework:  Presentations/Reports 
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Assessment  Framework:  Research  Process  CTSRES 
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Framework  for  Assessment 
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Assessment  Framework:  Issue  Analysis  CTS1SS 
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Introducing  Students  to  the  System 


Your  initiation  to  these  learning  materials  began  with  a basic  survey  of  what  was  included  and  how 
the  components  varied.  This  same  process  should  be  repeated  with  the  class.  After  the  materials  have 
been  explored,  a discussion  might  include  the  advantages  and  the  disadvantages  of  learning 
independently  or  in  small  groups.  The  roles  of  the  student  and  teacher  should  be  analysed.  The 
necessary  progress  checks  and  rules  need  to  be  addressed.  Your  introduction  should  motivate  students 
and  build  a responsible  attitude  towards  learning  autonomously. 

Skill  Level 

It  is  important  for  students  to  understand  that  there  are  certain  skills  that  they  will  need  in  order  to 
deal  successfully  with  the  course  materials.  Those  skills  are  as  follows: 

• understanding  and  using  instructional  materials  (table  of  contents,  index,  list  of  illustrations, 
appendices,  bibliography,  and  glossary) 

• using  reference  materials 

• recognizing  special  symbols 

• understanding  and  using  different  forms  of  media 

Other  general  skills  follow:  using  reliable  study  methods,  outlining,  and  learning  to  read  at  a flexible 

rate. 

To  decide  the  level  and  amount  of  instruction  needed  to  accommodate  the  varied  levels  among 
students,  you  may  wish  to  prepare  and  administer  skill  inventories  or  pretests.  If  most  students  need 
help  with  a particular  skill,  you  may  want  to  plan  a total-class  instructional  session.  If  only  certain 
students  lack  a skill,  you  may  want  to  set  up  a temporary  skills  group  to  help  students  who  need  it,  or 
you  may  want  to  develop  a skills  file  for  this  purpose. 

Reading  Level 

These  course  materials  are  largely  print  based,  but  poorer  readers  need  not  be  discouraged.  It  is 
important  that  you  assure  students  that  these  materials  have  been  designed  for  easy  reading.  The 
authors  have  employed  special  strategies  to  reduce  and  control  the  reading  level.  Some  of  them  are  as 
follows: 

• the  conscious  selection  of  vocabulary  and  careful  structuring  of  sentences  to  keep  the  materials 
at  an  independent  reading  level 
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• the  integration  of  activities,  examples,  and  illustrations  to  break  text  into  appropriate-sized 
chunks 

• the  inclusion  of  many  kinds  of  organizers  (advance,  graphic,  intermediate,  concept  mapping, 
post  organizers)  to  help  give  students  a structure  for  incorporating  new  concepts 

• the  recognition  that  vocabulary  and  concepts  are  basic  to  understanding  the  content  and,  thus, 
must  be  handled  systematically  (defined  in  context,  signalled  in  marginal  notes  or  footnotes, 
and  cited  in  a glossary) 

• the  acknowledgement  that  background  knowledge  and  experience  play  a vital  role  in 
comprehension 

• the  systematic  inclusion  of  illustrations,  videos,  audiocassettes,  and  software  to  help  poorer 
readers  and  visual  learners 

• a use  of  a variety  of  formats  (paragraphs,  lists,  charts,  etc.)  to  help  struggling  readers  who  do 
not  absorb  or  retain  main  ideas  easily  in  paragraph  format 

• the  inclusion  of  media  and  activity  choices  to  encourage  an  active  rather  than  passive  approach 

• the  development  of  instruction  in  a meaningful  setting  rather  than  in  a contrived,  workbook 
style 

• the  use  of  purposeful  reading,  viewing,  and  doing  to  produce  better  interpretation  of  the  course 
materials 

• the  recognition  that  students  need  structured  learning  experiences  when  reading,  viewing,  or 
listening  to  instructional  materials;  and  the  acknowledgement  that  the  recognized  reading 
process  provides  such  a structured  framework  by  emphasizing  the  following  phases:  developing 
pupil  readiness,  determining  the  purpose,  providing  guided  instmction  and  feedback,  ensuring 
opportunity  to  reread  or  review  if  necessary,  and  including  enrichment  or  extensions 

To  help  make  the  learning  package  more  readable,  you  can  begin  your  module  preparation  by  reading 
(viewing,  listening  to)  all  the  related  materials  that  are  going  to  be  used.  You  will  need  this  solid 
understanding  in  order  to  link  the  content  to  the  students’  experiential  base.  This  linking  may  be  done 
through  class  brainstorming  sessions  concerning  the  topic  or  by  using  visuals  and  guided  questions  to 
predict  what  the  module  might  be  about.  Such  a strategy  helps  poorer  readers  strengthen  their  abilities 
to  be  able  to  predict  new  vocabulary. 


Note  that  when  this  module  was  being  produced,  Alberta  Education’s  Curriculum  Standards 
Branch  was  still  working  out  the  final  details  of  the  Tourism  Studies  curriculum.  Refer  to  the  most 
recent  edition  of  the  CTS  Guide  to  Standards  and  Implementation  for  any  changes  to  LGS  3040. 


Legal  Studies  3040 


30 


Learning  Facilitator’s  Manual 


Negligence 


Negligence  (LGS  3040) 

Overview 

Legal  Studies  3040  examines  the  area  of  tort  law  known  as  negligence.  This  is  an  area  of  law  students  can  usually  relate  to  easily  and  take 
an  interest  in.  In  Section  1 students  will  be  introduced  to  the  elements  of  negligence;  then  in  succeeding  sections  they’ll  learn  about 
defences,  special  types  of  liability,  and  types  of  damages.  They’ll  also  investigate  the  procedures  involved  in  bringing  a legal  action  in  civil 
court,  look  into  some  challenging  issues  in  negligence  law,  and  briefly  research  career  areas  related  to  civil  litigation. 


Negligence 

What  Is  Negligence? 

Damages,  Defences,  and 
Special  Liabilities 

Procedures,  Issues,  and  Careers 


Assessment 

The  assessment  of  this  module  will  be  based  on  three  assignments  and  a final  test.  The  assignments  will  be  weighted  as  follows: 

Section  1 Assignment  33  marks 

Section  2 Assignment  32  marks 

Section  3 Assignment  35  marks 


TOTAL  100  marks 

Texts 

• All  About  Law,  fourth  edition,  by  Gibson,  Murphy,  Jarman,  and  Grant  (Toronto:  Nelson  Canada,  1996) 

Media 

• Small  Claims  Court,  part  of  the  Access  series  You  and  the  Law  (optional) 

There  are  no  mandatory  media  in  this  module;  however,  teachers  are  encouraged  to  make  use  of  the  Internet  in  their  classes  if  they  have 
access  to  it.  A list  of  useful  websites  and  their  URLs  appears  earlier  in  this  Learning  Facilitator’s  Manual;  probably  the  most  useful  sites  to 
get  you  and  your  students  started  are 

• ACJNet  (This  will  link  you  up  with  many  other  useful  sites.) 

• Supreme  Court  of  Canada 

• Department  of  Justice,  Canada 
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Other  Resources 

It  would  be  helpful  to  build  a resource  centre  for  your  Legal  Studies  courses.  Here  are  a few  items  that  would  probably  prove  helpful  for 
LGS  3040.  Many  are  available  from  LRDC. 

• Canadian  Law,  fifth  edition  (McGraw-Hill  Ryerson  Limited,  1991) 

• Take  Notice,  third  edition  (Copp  Clark  Pitman  Ltd.,  1989) 

• Applying  the  Law  (McGraw-Hill  Ryerson  Limited,  1990) 

• The  Law  in  Canada  (Prentice-Hall  Canada  Inc.,  1990) 

• Learning  About  Law  (McGraw  Hill  Ryerson  Limited,  1997) 

(Note  that  the  textbooks  listed  above  generally  have  accompanying  teacher’s  manuals  and/or  student  resource  books) 

• Mock  Trials  of  Small  Claims  by  Marsha  Mildon  (Legal  Resource  Centre,  Edmonton) 

• Mock  Civil  Trial  Kit  by  Marsha  Mildon  (Legal  Resource  Centre,  Edmonton) 

• forms  required  to  begin  civil  action  in  Alberta  courts,  available  from  The  Provincial  Court  of  Alberta 

• the  document  “From  Provincial  Court,  Civil  Division-to-Collecting  your  Judgment  in  Alberta,”  produced  by  the  Court  Services 
branch  of  Alberta  Justice 

• subscription  to  the  magazine  LawNow,  produced  by  the  University  of  Alberta  Legal  Resource  Centre,  (403)  492-175 1 

• relevant  provincial  statutes,  available  from  the  Queen’s  Printer  Bookstore,  (403)  427-4952 

• relevant  federal  statutes  (These  can  all  be  downloaded  from  the  Internet;  see  the  list  of  URLs  given  earlier  in  this  manual.) 

Note:  Some  of  the  materials  suggested  here  may  not  be  authorized  by  Alberta  Education.  Teachers  should  use  their  own  discretion 
regarding  the  use  of  these  resources  in  their  classrooms. 


Section  1:  What  Is  Negligence? 

In  Section  1 students  will  be  introduced  to  the  law  of  negligence.  They’ll  look  at  the  basic  elements  needed  to  establish  legal  negligence, 

and  they’ll  get  an  idea  of  how  negligence  law  evolved.  Special  attention  will  be  paid  to  the  concept  of  standard  of  care. 

Classroom  Suggestions 

• In  this  section,  and  throughout  the  module,  use  as  many  case  studies  as  you  can  to  help  your  students  develop  an  understanding  of  how 
negligence  law  works.  Use  the  text  along  with  other  Canadian  law  texts  and  teacher’s  manuals  for  cases,  and/or  use  the  document  Court 
Decisions,  published  by  Western  Legal  Publications  Limited,  202  - One  Alexander  Street,  Vancouver,  B.C.  V6A  1B2. 

• When  you  use  cases  in  class,  either  have  your  students  analyse  them  together  or  in  small  groups  or  set  up  debates.  When  having  a debate, 
begin  by  having  all  your  students  read  the  case,  and  then  discuss  it  briefly.  Then  divide  the  class  into  three  groups;  one  group  will  be  the 
plaintiff,  one  the  defendant,  and  one  the  judge.  Your  students  can  embellish  the  evidence  to  fill  in  where  not  much  information  is 
supplied.  The  group  playing  the  role  of  the  judge  should  decide  the  case  based  on  the  arguments  presented.  The  judges  can  present  a 
brief  decision  explaining  their  reasons,  though  this  can  become  cumbersome.  An  alternative  is  for  the  judges  to  vote  for  one  side  or  the 
other  with  a simple  show  of  hands.  Have  a number  of  debates  of  this  sort  so  everyone  in  the  class  has  a chance  to  prepare  and  present 
arguments. 

• Another  classroom  activity  is  to  have  your  students  collect  examples  of  negligent  behaviour  from  a variety  of  sources:  television  shows, 
movies,  newspapers,  and  personal  observations.  Prepare  a bulletin-board  display  or  a poster  illustrating  the  examples  collected. 

0 Another  idea  is  to  watch  for  court  cases  involving  negligence  and  to  follow  them  in  the  news. 
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• If  your  class  enjoys  role  playing,  have  them  get  into  groups  and  portray  incidents  involving  negligent  behaviour.  Then  they  can  re-enact 
the  incidents,  this  time  as  if  a “reasonable  person”  had  been  involved. 

Section  1:  Assignment  (33  marks) 


1.  a. 

True 

d. 

True 

b. 

False 

e. 

True 

c. 

False 

f. 

True  (3  marks) 

2.  a.  The  four  elements  are  as  follows  (note  that  order  and  wordings  may  vary): 

i.  a duty  of  care 

ii.  a standard  of  care 

iii.  a genuine  harm  or  loss 

iv.  direct  causation  between  the  negligence  and  the  loss  (2  marks) 


b.  Res  ipsa  loquitur  is  a Latin  expression  meaning  “the  thing  speaks  for  itself.”  This  legal  principle  is  used  in  negligence  cases  in 
which  a person  has  been  hurt  and  it’s  clear  that  someone  is  at  fault  but  because  of  the  nature  of  the  situation  it’s  impossible  to  say 
just  where  the  blame  lies  (a  plane  or  railway  crash  is  a good  example).  According  to  this  principle,  the  plaintiff  doesn’t  have  to 
pinpoint  precisely  where  the  negligence  lies;  the  fact  that  the  accident  occurred  is  proof  that  there  was  negligence,  and  it’s  up  to 
the  defendant  to  prove  the  he  or  she  wasn’t  at  fault.  (3  marks) 

c.  Yes.  Negligence  by  definition  involves  an  unintentional  wrong — either  by  carelessly  doing  something  that  accidentally  harms 
another  or  by  carelessly  failing  to  do  something  and  so  creating  a situation  where  someone  is  harmed.  However,  it  must  be 
proven  that  a reasonable  person  would  have  known  that  his  or  her  action  could  have  brought  about  the  results  it  did.  (2  marks) 

d.  When  someone  does  something  that  harms  another  in  a way  that  no  reasonable  person  could  have  foreseen,  this  is  simply  an 
accident.  There  is  no  negligence  involved.  (2  marks) 


e.  A student’s  duty  of  care  would  be  to  behave  in  a manner  that  won’t  cause  harm  to  other  students,  teachers,  and  so  on.  Examples 
would  be  not  doing  such  things  as  running  in  hallways,  throwing  objects,  pushing  and  shoving,  and  bringing  dangerous  objects 
into  the  school.  (2  marks) 

f.  Yes.  The  carpenter  has  a much  higher  duty  of  care  because  he  or  she  is  an  expert  in  building  houses  who  should  have  a much 
greater  knowledge  of  carpentry  than  a neighbour  who’s  assisting  you.  What’s  more,  the  carpenter  is  presumably  being  paid  for 
his  or  her  services.  (2  marks) 


3. 


i.  The  plaintiff  would  probably  have  argued  that  the  defendant  was  trying  to  escape  from  a situation  in  which  the  law  was 
being  enforced  and  behaving  in  a way  that  any  reasonable  person  could  have  foreseen  would  likely  injure  someone. 
What’s  more,  his  behaviour  was  clearly  a direct  cause  of  the  plaintiff’s  injuries.  The  plaintiff  himself,  meanwhile,  was 
following  orders  and  attempting  to  put  an  end  to  the  situation  without  injuring  anyone.  (2  marks) 

ii.  The  defendant  likely  argued  that  the  plaintiffs  injuries  resulted  from  his  own  reckless  behaviour.  What’s  more,  he  might 
have  pointed  out  that  he  himself  had  been  drinking,  so  he  couldn’t  have  been  expected  to  foresee  everything  a reasonable 
person  could.  (2  marks) 

iii.  Answers  will  vary.  Mark  for  thoughtfulness,  clarity,  and  an  understanding  of  the  issue  in  a negligence  case.  In  actual  fact, 
the  judge  decided  in  favour  of  the  plaintiff.  (3  marks) 


b. 


• The  manager  was  perhaps  operating  a racetrack  in  a sloppy  manner  without  adequate  regard  to  the  safety  of  the  racers. 

• The  starter  allowed  the  race  to  begin  with  the  stalled  vehicle  on  the  edge  of  the  track. 

• The  driver  abandoned  his  stalled  vehicle  on  the  edge  of  the  track  knowing  other  races  would  be  held.  (3  marks) 
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ii.  Answers  will  vary  somewhat.  Mark  for  sense  and  understanding.  Compare  them  to  the  following: 

• The  manager  was  in  no  way  directly  involved  with  the  situation.  Besides,  there  was  no  reasonable  likelihood  of  an 
accident  occurring  with  the  car  where  it  was. 

• Since  there  was  no  reasonably  foreseeable  danger,  the  starter’s  decision  wasn’t  reckless.  The  car  was  over  to  the 
side,  and  all  the  drivers  could  see  it. 

• The  driver  behaved  in  a totally  reasonable  manner.  He’d  got  his  car  over  to  the  side  of  the  track  and  a tow  truck 
was  on  the  way.  There  was  nothing  else  he  could  have  done.  (3  marks) 

iii.  Answers  will  vary.  Mark  for  thoughtfulness,  clarity,  and  understanding.  In  actual  fact,  the  judge  ruled  in  favour  of  the 
defendants  as  the  accident  wasn’t  reasonably  foreseeable.  (3  marks) 


Section  2:  Damages,  Defences,  and  Special  Liabilities 

As  the  title  suggests,  in  Section  2 students  will  examine  three  topics: 

• different  sorts  of  damages  the  courts  award  in  negligence  (and  other  tort)  cases 

• commonly  used  defences  in  negligence  cases 

• liabilities  for  negligence  that  occur  in  a variety  of  special  situations,  for  example  the  liability  of  professionals,  owners  and  operators 
of  motor  vehicles,  and  occupiers  of  property 

When  they’ve  finished  this  section,  your  students  should  have  a good  grounding  in  the  basics  of  negligence  law. 

Classroom  Suggestions 

• Keep  using  as  many  cases  as  you  can  to  give  your  students  practice  in  applying  the  concepts  they’ll  encounter  in  this  section.  Continue, 
as  well,  to  watch  the  newspapers  for  current  negligence  cases. 

• Have  your  students  think  about  their  own  lives  and  those  of  their  parents  and  other  family  members.  Are  they  leaving  themselves  open  to 
negligence  actions  should  somebody  be  hurt?  Do  they  keep  their  walkways  cleared?  Do  they  have  dogs?  Do  they  warn  people  when 
doing  home  renovations?  Do  they  ensure  that  passengers  in  their  cars  buckle  up? 

• Discuss  the  area  of  professional  negligence  and  the  reluctance  of  doctors — especially  in  the  United  States — to  assist  people  in 
emergencies  when  they  haven’t  the  opportunity  to  discuss  risks  and  procedures. 

• Students  are  usually  especially  interested  in  the  area  of  motor-vehicle  negligence;  consider  spending  more  time  on  this  section  if  your 
class  demonstrates  an  interest. 

• The  May  1993  edition  of  the  magazine  LawNow  is  a useful  resource  for  this  and  other  sections  of  this  module.  If  you  can  get  hold  of  a 
copy,  it  will  give  you  some  good  material  for  discussions. 
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Section  2:  Assignment  (32  marks) 

1 . Answers  may  vary  slightly,  but  should  be  much  like  the  following: 


Case  #1 

Case  #2 

General  Damages — 
Pecuniary  Losses 

Yes 

• potential  lifetime  earnings 

• costs  of  future  care 

Perhaps 

• costs  of  future  psychiatric 
therapy 

General  Damages— 
Non-pecuniary  Losses 

Yes 

• pain  and  suffering 

• loss  of  enjoyment  of  life 

Yes 

• pain  and  suffering 

• loss  of  enjoyment  of  life 

• loss  of  ability  to  function  as 
before 

Special  Damages 

Yes 

• costs  of  accident  already 
incurred;  for  example, 
ambulance,  drugs,  therapy,  and 
rehabilitation 

Perhaps 

• any  costs  of  accident  already 
incurred  (These  will  be  slight.) 

Punitive  Damages 

Yes 

• driver’s  irresponsible,  callous 
behaviour 

No 

Nominal  Damages 

No 

No 

(4  marks) 


2. 


i.  The  defendant  could  claim  that  there  was  contributory  negligence  in  that  the  plaintiff  carelessly  stepped  off  the  porch 
without  looking  down.  (2  marks) 

ii.  As  the  occupier  of  the  property,  the  defendant  has  a duty  of  care  to  people  on  his  property,  including  a warning  of  unusual 
dangers.  (2  marks) 

iii.  As  a friend  and  a frequent  guest,  the  plaintiff  would  be  considered  by  the  court  to  be  a licensee  on  the  property  when  the 
incident  occurred.  (2  marks) 

iv.  The  court  would  likely  award  specific  damages  if  the  plaintiff  had  incurred  out-of-pocket  expenses  because  of  the 
accident,  for  example,  physiotherapy  expenses.  (2  marks) 
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b.  i.  No.  The  boy  had  no  experience  and  was  doing  what  he’d  been  instructed  to  do  in  a careful  manner.  (2  marks) 

ii.  No.  The  plaintiffs  father  made  it  clear  that  the  boy  had  no  experience  doing  this  sort  of  thing,  and  he  was  assured  that 
there  would  be  no  danger  involved.  The  plaintiff  in  no  way  consented  to  any  risks.  (2  marks) 

iii.  The  plaintiff  would  likely  be  awarded  the  following: 

• special  damages  for  medical  expenses  incurred 

• general  damages  for  loss  of  future  earnings  (if  the  court  determines  that  there  will  be  such  a loss) 

• general  damages  for  pain  and  suffering  (2  marks) 

c.  Yes,  she’ll  likely  be  found  liable  because  as  an  employer  she’s  vicariously  liable  for  the  actions  of  her  employees  while  carrying 

out  their  duties.  (2  marks) 

d.  i.  The  plaintiff  was  technically  a trespasser  since  he  was  on  the  defendant’s  land  without  express  permission.  (2  marks) 

ii.  The  defendant  would  likely  argue  that  since  the  plaintiff  was  a trespasser,  he  (the  defendant)  owed  him  no  duty  of  care.  He 
might  also  say  that  the  plaintiff  was  guilty  of  contributory  negligence  in  that  he  didn’t  watch  carefully  where  he  was  going. 

(2  marks) 

iii.  The  plaintiff  would  likely  argue  that  since  the  defendant  was  aware  that  he  and  others  frequently  used  the  property  and  had 
taken  no  steps  to  discourage  them,  he  owed  them  a duty  of  care.  There  were  no  signs,  fences,  or  anything  else  present  to 
indicated  that  work  was  being  done.  (2  marks) 

iv.  The  court  decided  that  the  plaintiff  was  partially  responsible  for  his  own  injuries.  He  was  trespassing,  it  was  dark,  and  he 
was  driving  fast  over  uneven  terrain.  However,  most  of  the  liability  lay  with  the  defendant  in  that  he  knew  that  people  used 
his  property  yet  took  no  steps  to  warn  them  that  there  were  new  dangers  present  because  of  the  excavations.  (2  marks) 

3.  Yes,  the  doctor  would  likely  be  held  liable  since  she  owed  her  patient  a duty  of  care  to  warn  him  about  risks  of  which  she  ought,  as  a 
professional,  to  be  aware.  (2  marks) 

4.  Yes,  it  would  likely  succeed  in  reducing  Esme’s  liability.  The  courts  ordinarily  accept  this  defence  in  motor- vehicle  cases  if  the 
plaintiff  did  indeed  know  of  a risk  before  accepting  a ride.  (2  marks) 


Section  3:  Procedures,  Issues,  and  Careers 


The  final  section  of  this  module,  like  Section  2,  looks  at  three  separate  aspects  of  negligence  law: 

• procedures  and  processes  involved  in  civil  litigation 

• challenging  issues  in  negligence 

• careers  in  the  area  of  civil  litigation 

In  the  first  activity  students  will  examine  the  basic  procedures  involved  in  litigation,  and  they’ll  practise  completing  some  of  the  documents 
involved.  In  the  second  activity  they’ll  look  into  a few  of  the  issues  that  are  currently  challenging  legal  experts  in  negligence  law,  and  in  the 
last  activity  they’ll  investigate  a few  career  areas  related  to  civil  litigation  in  general.  They’ll  select  one  career  in  particular  for  some 
independent  research. 

Classroom  Suggestions 

• Studying  civil  procedure  can  sometimes  seem  dry  to  students,  so  anything  you  can  do  to  liven  up  the  first  activity  would  be  welcome. 
Here  are  a few  suggestions: 


- Take  your  class  to  a local  courthouse  to  witness  what  goes  on  and  to  speak  with  some  of  the  personnel  who  work  there.  Arrange  things 
beforehand  so  those  involved  will  know  you’re  coming  and  will  be  prepared  to  address  your  students. 

- Obtain  the  document  From  Provincial  Court  Civil  Division  to  Collecting  Your  Judgment  in  Alberta  (see  the  Section  3 Enrichment 
questions  for  an  address),  and  use  it  for  elaboration  on,  and  practice  in,  the  material  in  Activity  1. 
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- Have  a mock  trial  in  your  classroom.  This  is  an  excellent  way  of  creating  enthusiasm  in  your  class  while  vastly  increasing  your 
students’  understanding  of  the  procedures  involved  in  civil  litigation.  Two  good  resources,  both  available  through  LRDC,  are 

- Mock  Trials  of  Small  Claims  by  Marsha  Mildon 

- Mock  Civil  Trial  Kit  by  Marsh  Mildon 

• When  discussing  challenging  issues  with  your  class,  try  to  get  hold  of  up-to-date  information  on  issues  currently  before  the  courts.  Use 
the  news  media  for  this  purpose;  consider  assigning  your  students  individual  issues  to  research  in  small  groups.  Also,  use  the  Supreme 
Court  of  Canada  website  for  information  on  recent  decisions  on  challenging  issues. 

• The  final  activity,  on  careers  in  the  area  of  civil  litigation,  is  one  you  can  expand  upon  or  shorten,  depending  on  the  response  of  your 
class.  If  your  students  are  interested,  give  them  help  in  locating  information  and  setting  up  interviews.  If  you  can  arrange  for  any  job 
shadowing,  so  much  the  better. 

Section  3:  Assignment  (35  marks) 


(4  marks) 
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2.  a.  The  plaintiff  and  defendant  in  a legal  action  are  collectively  know  as  litigants. 

b.  In  Alberta,  Small  Claims  Court  is  known  as  the  Provincial  Court,  Civil  Division  (or  Civil  Division  of  the  Provincial  Court). 

c.  A defendant  in  a case  in  Alberta’s  Provincial  Court,  Civil  Division  files  a dispute  note  in  response  to  a civil  claim  if  he  or  she 
intends  to  contest  the  matter. 

d.  In  actions  in  Small  Claims  Courts,  both  plaintiff  and  defendant  are  usually  represented  by  themselves,  except  in  the  case  of 
minors,  who  must  be  represented  by  an  adult  (or  by  a “next  friend"). 

e.  A statement  of  claim,  statement  of  defence,  counterclaim,  and  so  on  can  be  collectively  referred  to  as  pleadings. 

f.  In  Alberta’s  Court  of  Queen’s  Bench,  a defendant  can  be  tried  by  a judge  or  by  a judge  and  jury. 

g.  Normally  in  a civil  trial  the  lawyer  for  the  defence  (or  the  defendant)  cross-examines  the  witnesses  for  the  other  side  before 
presenting  the  witnesses  for  his  or  her  client. 

h.  The  first  opportunity  the  defendant’s  lawyer  has  to  question  the  plaintiff  in  a civil  action  in  a higher  court  is  normally  during  the 
examination  for  discovery.  (5  marks) 

3.  Wordings  will,  of  course,  vary  in  students’  forms.  The  forms  should,  however,  contain  the  information  presented  in  the  following 

examples. 
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b. 


Justin  Jadube 

Dispute  Note 


I dispute  the  Plaintiff’s  Claim  for  the  following  reasons: 


tnfr  on  the,  sidecoadd  and stopped  far  Odsana  Sauer, 
Christa  Tie  Jab,  and  Odsana  s do<p  to  pass.  The  dop pumped on  me  as  ift 


2.  I Counterclaim  or  Claim  a set-off  for  $ 


for  the  following  reasons: 


22334  — ///  Street 


72th 


December 


Tdmonton 


City  Province  Postal  Code  Res.  Phone  Bus.  Phone 

I Edmonton  I Adberta  I T3C 405 1 444-3333  1 — 


I will  be  calling [_ witnesses  at  the  hearing  of  this  matter. 


Instructions  to  the  Defendant 

* If  you  do  not  have  a legitimate  reason  for  disputing  a claim,  filing  a 
Dispute  Note  may  result  in  increased  costs  to  you. 

1.  In  paragraph  1 , state  clearly  the  reasons  you  are  disputing  the  Plaintiff’s  Claim. 
If  the  Plaintiff’s  Claim  is  disputed  in  part  only,  state  which  part  is  disputed. 

2.  In  paragraph  2,  if  you  are  claiming  an  amount  from  the  plaintiff,  clearly  state 
the  amount  you  are  claiming  and  the  reasons. 

3.  In  paragraph  3,  give  an  address  at  which  documents  may  be  sent  to  you. 

4.  Deliver  the  completed  Dispute  Note  in  person  or  by  mail  to  the  Court  address 
shown  on  the  front  of  the  Civil  Claim. 

5.  Please  do  not  send  any  additional  material  with  your  Dispute  note 
(i.e.  books,  papers,  etc.). 

6.  After  you  have  filed  the  Dispute  Note,  you  will  be  notified  in  writing  by  the 
Court  of  the  time,  date,  and  place  of  the  hearing.  Bring  your  additional  material 
to  court  for  your  hearing. 


J 1924  Rev  Jun  94  It  is  your  responsibility  to  notify  the  Court  of  any  change  of  address. 


1 


1 Alberta  Justice,  Dispute  Note  (Edmonton:  Department  of  Justice,  Government  of  Alberta,  June  1994).  Form  reprinted  by  permission. 


(2  marks) 


Legal  Studies  3040 


40 


Learning  Facilitator’s  Manual 


Negligence 


4.  a.  Answers  to  this  question  will  vary,  and  students’  conclusions  aren’t  really  what’s  important  here.  Rather,  the  question  is  designed 

to  see  whether  students  understand  the  basic  principles  involved — standard  of  care,  duty  of  care,  and  so  on — and  are  able  to 
provide  solid  reasons  for  their  answers.  The  question  is  difficult  because  at  the  time  of  the  procedure,  it  wasn’t  known  that  semen 
could  carry  HIV;  yet  it  can  be  argued  that  since  there’s  an  inherent  risk  in  all  medical  procedures,  and  since  it  was  known  at  the 
time  that  HIV  could  be  transmitted  through  heterosexual  relations,  the  doctor  should  have  warned  the  patient  of  the  possibility  of 
her  catching  the  virus.  (2  marks) 

b.  Answers  will  vary.  Students  will  likely  suggest  such  things  as  carefully  screening  donors  and  warning  patients  clearly  about  any 
risks  they’re  taking.  (1  mark) 

c.  There  is  no  right  or  wrong  answer  here;  mark  for  the  reasons  students  provide.  Ultimately  it  would  depend  on  such  things  as  the 
donor’s  knowledge  (or  the  knowledge  he  should  have  had,  his  duty  of  care,  whether  he  lied  to  the  institution,  and  so  on.  (1  mark) 

d.  Answers  will  vary.  Mark  for  the  reasons  supplied.  (2  marks) 

5.  a.  Answers  will  vary.  Make  sure  that  students  have  picked  appropriate  negligence  issues  and  that  they  clearly  explain  why  the 

issues  they’ve  selected  can  be  termed  challenging.  In  doing  this,  students  should  point  to  conflicting  points  of  view  on  the  issue. 

(4  marks) 

b.  Here  mark  not  for  the  “correctness”  of  students’  conclusions  but  for  the  understanding  of  the  issues  they  demonstrate  and  the 
strength  and  clarity  of  their  arguments.  (4  marks) 

6.  The  answers  to  the  three  parts  of  this  question  will,  of  course,  all  be  different.  Mark  the  report  in  question  a.  for 

• content 

• quality  and  amount  of  research 

• organization 

• writing  mechanics 

If  students  have  actually  gone  out  and  interviewed  someone  as  part  of  their  research,  be  sure  to  give  them  credit  for  the  effort  they’ve 
shown.  (8  marks) 
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Security 

Included  here  is  the  answer  key  to  the  Final  Test  and  the  student’s  copy  of  the  Final  Test. 
Teachers  should  keep  these  secure  against  unauthorized  student  access.  Students  should  not 
have  access  to  the  test  until  it  is  assigned  in  a supervised  situation.  The  answers  should  be 
stored  securely  and  retained  by  the  teacher  at  all  times. 

Convenience 

The  student’s  copy  of  the  Final  Test  is  designed  for  photocopying  and  faxing. 


Final  Test:  Answer  Key 


LEGAL  STUDIES  3040 
FINAL  TEST  ANSWER  KEY 

Part  A:  Multiple  Choice  (30  marks) 

1.  C 6.  B 

2.  B 7.  B 

3.  C 8.  C 

4.  A 9.  B 

5.  A 10.  D 


Part  B:  True  and  False  (22  marks) 

1.  F 5.  T 9.  T 

2.  F 6.  T 10.  T 

3.  T 7.  F 11.  T 

4.  T 8.  F 


Part  C:  Short  Answer  (24  marks) 

1 . An  accident  occurs  despite  the  exercise  of  reasonable  care  while  negligence  results  in  harm  because  of  failure  to  exercise  due  care. 

(4  marks) 

2.  To  win  a negligence  case,  a plaintiff  must  establish  that 

• the  defendant  owed  a duty  of  care  to  the  plaintiff 

• that  duty  was  violated  because  the  defendant  failed  to  act  according  to  the  required  standard  of  care 

• the  defendant  suffered  a genuine  harm  or  loss 

• there  was  a direct  connection  between  the  negligence  of  the  defendant  and  the  loss  to  the  plaintiff  (4  marks) 

3.  An  employer  has  a duty  of  care  to  see  that  his  or  her  employees  exercise  care  for  the  safety  of  others.  If  anyone  is  harmed  due  to  the 
negligence  of  an  employee  during  working  hours,  the  employer  is  held  to  be  vicariously  liable.  (4  marks) 

4.  Car  owners  have  a duty  of  care  to  the  public  to  ensure  that  only  competent  individuals  will  operate  their  vehicles.  A car  owner  is 
vicariously  liable  for  any  harm  caused  by  anyone  driving  his  or  her  vehicle  with  permission.  (4  marks) 

5.  In  Alberta  the  Court  of  Queen’s  Bench  hears  cases  involving  more  than  $4000  along  with  cases  about  such  things  as  serious 
motor-vehicle  accidents,  land  titles,  breach  of  contract,  and  other  complex  subjects.  It  also  hears  appeals  from  the  Provincial  Court. 

(4  marks) 

6.  Res  ipsa  loquitur  is  Latin  for  “the  thing  speaks  for  itself.”  It’s  a legal  principle  used  when  someone  has  obviously  been  harmed  by  the 
negligence  of  another  but  it’s  impossible  or  very  difficult  for  the  plaintiff  to  pinpoint  just  where  the  negligence  lay.  According  to  this 
principle,  in  cases  like  these  the  burden  of  proof  shifts  to  the  defendant  to  show  that  he  or  she  was  in  fact  not  negligent.  (4  marks) 


Part  D:  Case  Studies  (24  marks) 

1 . a.  The  legal  principle  was  res  ipsa  loquitur.  (4  marks) 

b.  These  would  be  general  damages  for  non-pecuniary  loss;  it  would  compensate  the  plaintiff  for  pain  and  suffering.  The  plaintiff 
had  no  out-of-pocket  expenses  requiring  special  damages,  and  he  would  suffer  no  future  financial  losses  requiring  general 
damages  for  pecuniary  loss.  (4  marks) 
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c.  No.  The  patient  did  nothing  to  incur  liability.  He  behaved  in  a reasonable  manner,  and  there  was  no  foreseeable  risk.  (4  marks) 

d.  This  would  change  the  outcome  considerably  in  respect  to  damages.  The  court  would  likely  award  substantial  general  damages 
for  pecuniary  loss  to  compensate  the  plaintiff  for  the  future  earnings  that  he  would  now  never  get.  (4  marks) 

2.  a.  The  defendant’s  defence  would  have  been  voluntary  assumption  of  risk.  He’d  argue  that  the  plaintiff  knew  that  the  defendant  was 
drunk  when  he  accepted  a ride  with  him,  and  so  voluntarily  agreed  to  the  risks  involved.  (4  marks) 

b.  Yes,  it  would  have  been.  The  courts  do  recognize  that  if  a person  accepts  a ride  knowing  that  there’s  an  unusual  danger 

involved — such  as  faulty  brakes  or  an  intoxicated  driver — that  person  has  knowingly  accepted  the  inherent  risks.  (4  marks) 
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LEGAL  STUDIES  3040 
FINAL  TEST 

GENERAL  INSTRUCTIONS 


YOU  HAVE  ONE  HOUR  TO  COMPLETE  THIS  TEST.  Work  through  the  entire  test  answering  the  questions 
you  are  sure  you  know.  You  will  then  be  able  to  concentrate  on  the  questions  of  which  you  are  not  quite  sure. 

TOTAL  MARKS:  100 


PART  A:  Multiple  Choice 

30  marks 

PART  B:  True  and  False 

22  marks 

PART  C:  Short  Answer 

24  marks 

PART  D:  Case  Studies 

24  marks 

o 


* 
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PART  A:  MULTIPLE  CHOICE 

For  each  of  the  following,  choose  the  response  that  best  answers  the  question.  Use  the  answer 
sheet  at  the  end  of  Part  A to  record  your  answers. 

1.  A person  who  sues  another  person  in  court  is  called  a(n) 

A.  adversary 

B.  Crown 

C.  plaintiff 

D.  defendant 

2.  An  example  of  non-pecuniary  loss  is 

A.  cost  of  future  care 

B.  loss  of  enjoyment  in  life 

C.  loss  of  future  earnings 

D.  out-of-pocket  expenses 

3.  In  order  for  liability  to  exist,  there  must  be  a direct  relationship  between  the  defendant’s 
action  and  the  plaintiffs  loss.  This  relationship  is  known  as 

A.  duty  of  care 

B.  foreseeability 

C.  proximate  cause 

D.  strict  liability 

4.  If  a defendant  claims  that  an  incident  was  unavoidable  no  matter  what  precautions  a 
reasonable  person  might  have  taken,  this  defence  in  a negligence  case  is  called 

A.  inevitable  accident 

B.  strict  liability 

C.  voluntary  assumption  of  risk 

D.  vicarious  liability 

5.  According  to  common-law  principles,  property  owners  owe  the  highest  duty  of  care  to 

A.  invitees 

B.  licensees 

C.  occupiers 

D.  trespassers 

6.  The  standard  of  care  owed  in  a given  situation  depends  upon  the 

A.  prevailing  conditions 

B.  behaviour  of  a reasonable  person 

C.  behaviour  of  an  average  person 

D.  Criminal  Code 
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7.  A woman  riding  on  a roller  coaster  tries  to  stand  up  as  much  as  the  restraining  bar  allows 
and  is  thrown  out  of  the  car.  She  is  later  found  to  be  partially  responsible  for  her  own 
injuries.  This  is  an  example  of 

A.  vicarious  liability 

B.  contributory  negligence 

C.  voluntary  assumption  of  risk 

D.  the  thin-skull  rule 

8.  A man  is  struck  in  the  head  by  a puck  while  watching  a hockey  game,  and  he  sues  the 
hockey  association.  The  case  is  decided  in  favour  of  the  defendant.  Here  the  defendant’s 
successful  defence  was 

A.  the  thin-skull  rule 

B.  contributory  negligence 

C.  voluntary  assumption  of  risk 

D.  inevitable  accident 

9.  In  a negligence  case,  which  of  the  following  people  would  the  courts  expect  to  owe  the 
highest  standard  of  care  to  a patient? 

A.  a passer  by  who  offered  assistance 

B.  a doctor 

C.  a first-aid  attendant 

D.  an  ambulance  driver 

10.  In  some  cases  an  injured  person  may  be  awarded  damages  even  though  he  or  she  was  a 
trespasser  on  the  defendant’s  property.  This  is  an  example  of 

A.  proximate  cause 

B.  vicarious  liability 

C.  informed  consent 

D.  occupier’s  liability 
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PART  A:  RESPONSE  PAGE 

1.  6. 


2. 


7. 


3. 


8. 


4. 


9. 


5. 


10. 


Name,  of  Student 

Student  I.D.  # 

Name  of  School 

Date 
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PART  B:TRUE  AND  FALSE 

Indicate  whether  each  of  the  following  statements  is  true  or  false  by  writing  T or  F beside  the 

appropriate  number  on  the  answer  sheet  at  the  end  of  Part  B. 

1 . In  Alberta,  civil  cases  for  which  the  plaintiff  is  suing  for  less  than  $5000  are  heard  in  the 
Provincial  Court,  Civil  Division. 

2.  Normally  in  a civil  action  the  defendant  must  prove  his  or  her  innocence. 

3.  A counterclaim  is  a defendant’s  claim  in  response  to  the  plaintiff’s  claim. 

4.  Normally  in  a civil  action  the  plaintiff  must  establish  that  the  defendant  owed  him  or  her  a 
duty  of  care. 

5.  If  a person  has  an  accident  while  driving  a car  and  obeying  all  traffic  laws,  he  or  she  may 
still  be  found  negligent. 

6.  Special  damages  can  normally  be  calculated  precisely. 

7.  If  a plaintiff  is  found  to  have  been  partially  responsible  for  his  or  her  own  injuries,  he  or  she 
won’t  receive  any  damages. 

8.  Parents  are  held  strictly  liable  for  torts  committed  by  their  children. 

9.  Although  a child  under  the  age  of  twelve  cannot  be  charged  with  a criminal  offence,  the 
child  may  be  held  liable  for  negligence. 

10.  The  rule  of  foreseeability  means  that  the  defendant  should  have  been  able  to  anticipate  the 
likely  results  of  his  or  her  actions. 

11.  In  Alberta  today  occupiers  owe  the  same  duty  of  care  to  licensees  that  they  owe  to  invitees. 
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PART  B:  RESPONSE  PAGE 


1. 


7. 


2. 

3. 


8. 

9. 


4.  10. 

5.  11. 

6. 


Name  of  Student 

Student  ID# 

Name  of  School 

Date 
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(4  marks) 


(4  marks) 


(4  marks) 


PART  C:  SHORT  ANSWER 

Answer  the  following  questions  in  a sentence  or  two  each. 

1 . Explain  how  a negligent  act  differs  from  an  accident. 


2.  What  four  things  must  a plaintiff  prove  in  order  to  win  a negligence  case? 


3.  Explain  an  employer’s  liability  for  the  negligence  of  his  or  her  employees. 


Name  of  Student 

Student  T D # 

Name  of  School 

Date 
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(4  marks) 


(4  marks) 


4.  Explain  a car  owner’s  liability  if  someone  else  is  negligent  while  driving  the  vehicle. 


5.  What  role  does  the  Court  of  Queen’s  Bench  play  in  civil  litigation  in  Alberta? 


6.  Explain  the  principle  of  res  ipsa  loquitur. 


Name  of  Student 

Student  I D # 

Name  of  School  _ 

Date 
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(4  marks) 


(4  marks) 


(4  marks) 


PART  D:  CASE  STUDIES 

Examine  the  cases  that  follow  and  answer  the  questions  that  are  based  on  them. 

1.  Coote  v.  Hudson’s  Bay  Company  and  Swift  Canadian  Co.  Limited  (1977) 

The  plaintiff  bought  a sandwich  in  a cafeteria  in  a Bay  store,  and  while  he  was  eating  it  a 
foreign  object  stuck  in  his  throat.  The  plaintiff  had  difficulty  breathing,  and  he  couldn’t  talk 
above  a whisper.  He  became  very  distraught. 

When  the  plaintiff  was  taken  to  a hospital,  a sharp  piece  of  wood,  5 cm  long  and  5 mm  thick, 
was  removed  from  his  throat  without  difficulty.  The  plaintiff  suffered  no  detrimental  after- 
effects though  he  did  have  to  remain  in  the  hospital  for  two  days.  All  his  medical  expenses 
were  covered,  and  he  lost  no  money  due  to  time  off  work.  In  the  court  case  that  followed,  the 
plaintiff  was  awarded  $750. 

a.  Though  it  was  impossible  to  establish  how  the  splinter  got  into  the  plaintiffs  food,  the 
defendant  was  found  liable.  What  legal  principle  was  at  work  here? 


b.  What  sort  of  damages  must  the  $750  have  represented?  Give  reasons  for  your  answer. 


c.  Would  the  court  have  found  the  plaintiff  partially  liable  for  what  happened  to  him?  Why 
or  why  not? 


Name  of  Student 

Student  I D # 

Name  of  School 

Date 
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(4  marks) 


(4  marks) 


d.  Imagine  that  the  plaintiff  was  a famous  singer  paid  $100  000  a performance  and  that  as  a 
result  of  this  incident  he  was  no  longer  able  to  sing  as  well.  How  would  this  change  the 
outcome  of  the  case?  Explain  your  answer. 


2.  Miller  v.  Decker  (1957) 

The  defendant  and  a group  of  friends  went  to  a beer  hall  and  had  a great  deal  to  drink;  then 
they  drove  to  a dance.  After  the  dance,  the  defendant,  still  very  intoxicated,  drove  home  with 
his  friends.  On  the  way  he  rolled  his  car,  injuring  the  plaintiff,  who  was  in  the  vehicle. 

a.  Identify  the  defence  the  defendant  would  have  used  in  this  case  and  explain  how  it  works. 


b.  Would  this  defence  in  all  likelihood  have  been  successful?  Explain  your  answer. 


Name  of  Student 

Student  T D # 

Name  of  School 

Date 

TEACHER  QUESTIONNAIRE  FOR  NEGLIGENCE  (LGS  3040) 


This  course  is  designed  in  a new  distance  learning  format,  so  we  are  interested  in  your  responses.  Your 
constructive  comments  will  be  greatly  appreciated,  as  future  course  revisions  can  then  incorporate  any 
necessary  improvements. 

Teacher’s  Name  Area  of  Expertise  

School  Name  Date  

Design 

1 .  The  module  follows  a definite  systematic  design.  Did  you  find  it  easy  to  follow? 

□ Yes  □ No  If  no,  explain. 


2.  Did  your  observations  reveal  that  the  students  found  the  design  easy  to  follow? 
□ Yes  □ No  If  no,  explain. 


3.  Did  you  find  the  Learning  Facilitator’ s Manual  helpful? 
□ Yes  □ No  If  no,  explain. 


4.  Part  of  the  design  involves  stating  the  objectives  in  student  terms.  Do  you  feel  this  helped  the  students 
understand  what  they  were  going  to  learn? 

□ Yes  □ No  If  no,  explain. 
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5.  The  Learning  Facilitator’s  Manual  contains  answers  to  the  questions  in  the  Assignment  Booklet  and  a sample 
test.  Did  you  find  these  helpful? 

□ Yes  □ No  If  no,  explain. 


6.  Did  the  Follow-up  Activities  prove  to  be  helpful? 
□ Yes  □ No  If  no,  explain. 


7.  Were  students  motivated  to  try  these  Follow-up  Activities? 
□ Yes  □ No  If  no,  give  details. 


8.  Suggestions  for  computer  and  video  activities  are  included  in  the  module.  Were  your  students  able  to  use 
these  activities? 

□ Yes  □ No  Comment  on  the  lines  below. 


9.  Were  the  assignments  appropriate? 

□ Yes  □ No  If  no,  give  details. 


10.  Did  you  fax  assignments?  □ Yes  □ No 

11.  If  you  did  fax,  did  you  get  satisfactory  results  from  using  this  procedure? 
□ Yes  □ No  If  no,  give  details. 
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Instruction 


1 .  Did  you  find  the  instruction  clear? 

□ Yes  □ No  If  no,  give  details. 


2.  Did  your  observations  reveal  that  the  students  found  the  instruction  interesting? 
□ Yes  □ No  If  no,  give  details. 


3.  Did  you  find  the  instruction  adequate? 

□ Yes  □ No  If  no,  give  details. 


4.  Was  the  reading  level  appropriate? 

□ Yes  □ No  If  no,  give  details. 


5.  Was  the  work  load  adequate? 

□ Yes  □ No  If  no,  give  details. 


6.  Was  the  content  accurate  and  current? 

□ Yes  □ No  If  no,  give  details. 
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7.  Did  the  content  flow  consistently  and  logically? 
□ Yes  □ No  If  no,  give  details. 


8.  If  applicable,  was  the  transition  between  print  and  other  media  smooth? 
□ Yes  □ No  If  no,  give  details. 


Additional  Comments 


Thanks  for  taking  the  time  to  complete  this  questionnaire. 
Your  feedback  is  important  to  us.  Please  return  this 
questionnaire  to  the  address  on  the  right. 

Fax  Number:  674-6561 


Instructional  Design  and  Development 
Learning  Technologies  Branch 
Box  4000 
Barrhead,  Alberta 
T7N  1P4 


Note:  Please  ensure  that  each  of  your  students  has  completed  and  forwarded  a copy  of  the  Course  Survey. 
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I 
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LRDC 

Producer 
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